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Introducticn 

Slew Learners - Problems. ai4 Solutions 



Grades 3-^5 . 



Characteristics of the Slow Learner 

. .* ‘ 

1. Lew vocabulary level 

2. lulling difficulties 

3. Poor oral coranunicatien 

4. Lack of perceptual skills 

5. Emotional social and physical preblems 

0 . Short interest span 

7* Lack of confidence because of fhliure 
8. BHingual problems 
9* Indifference 

10. Verbal I. Q. in goieral range of 80-90 

11. Needs to be physically active 

A slew learner 

1,. Forgets quickly ; 

2. Slews little curiosity or creativity 

Most slew learners. 

1. ;. Make poor personal and social adjustment 

2. Rejected by peers 

3* Require attentloh. because of discipline cases 
Biese children need 

1;* Academic ^/success e:q)erlences”. based on their ability 
regardless of grade standards, therefore, start him 
. where he can learn. 



Try to build : . • 

1. Self-confidence by showing Interest In him. 

” 2. Recognition of improvei’ient by calling attention to even 
small successes 

Patience, flmness and fairness often pay big dividends in working 
with slow learners. 
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Integrated multl«<sklll 



Newspaper 



Langiage Art - enccnpasses the ability to 



1. read 

2. write 

3 . speak 

4. listen 



r 

^ equally iinportant 



Practical language activities 



1. are meaningful to <bild 

2. provide child opportunities to utilize every segnent of 
his potential comnunicatlve skills 

3 . stimulate creative thougit 

4. improve child's reading and writing skills 

Utilization of a class newspaper gives 

1. a purpose fbr writing (pride in seeing his name in print). 

2. a reward or feeling of acconplislinent the day the paper 
is ‘‘passed around.” 

3 . interesting reading written cn the dilldren's own level 
(because Hie articles pertain to them directly and have 
been written by their classmates) 

4. encouragement for the class to woik together as a team 

5 . chance fca^ discussion of daily events in schcx)l and in 
the outside world (leads a diild to egress himself 
orally). Discussion and decision on what news is the 
most inportant for paper leads to free oral debate. 

6. chance for the written word to be criticized by his 
classmates . 

?• chance for questions to be asked to the individual 
reporters (oral speech). 

8. diance for critical listening to reporter's report tram 
each item reported. 

For the slower learner - 



Problem ifl 



How to overcome the shyness in oral reports because of unin- 
teresting evmits in their lives. 
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Solution .. .. . 

' Send these ptpils by twos to otor classrooms, with the 
teadier informed in advance. Biese pupils are reporters who 
are to find things of interest for the newsp^r. l%)on 
their return, the other classmates are the audience who 
listen vhile the report is ^ven orally. Questions are then 
asked to reporters vfeo. answer than because of their 
observance of ^ activity in another classroom. 

Problem §2 

To increase a slower learner’s ability to listen for a purpose. 
Solution ^1 

Pi^ils sent as reporters take pencil and paper with them and 
write notes on vhat is said, l^cn their return, they use 
the notes in their oral report. 

Wien other reporters give reports, these piplls listen in 
order to corpse a paragrsph together on the dialldjoard fbr 
class use. 

Prtblea #3 

How to achieve a fteellng of success and importance for 
slower learners. 

Solution#! 

Each newspaper prints the name of all pipils in the class as 
reporters, artists, neiirspaper boys, or proof rea^rs, Ihere 
are so many Jobs in printing a newspaper that eadi is very 
anxious to have a Jcb. Each part is laportant. Each Job 
requires a varying degree of capability so every child can 
participate. 

Prcblem #4 

How to help a slower learner copy correctly or proof-read 
vhat has been written ty him. 

Solution #1 

A new^aper is an excellent device Ibr proof-reading. After 
the newspaper was taken *'off the press" eabh youngster had 
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to proof-read page by page before we could put It Into p^r 
form. The teacher can nilsts^es" In the nrlraeographlng. 

After silent reading, one child can reki orally and mistakes 
can be taken of one by one. The slow leamers aie 
very quick In catching ati^^es such as follows; 

the wrong date, the lack of a 
capital letter in a proper 
noun, the lack of a period or 
other punctuation maiks, easy 
misspelled words, badly formed 
letters, and wrong names for the 
cations on the pictures. 



Integrated multi-skill 
Problem ^1 ‘ 

How can a second-third-fourth gr^ teacher help the shy, 
slew learner .vho', because he lacks confidence in his ^ility 
to read, will not volunteer to read out loud to the class. 

The child we speak of has new learned to read but because he 
did not learn to read when most of the class learned has coob 
to feel that he cannot participate in class work. 

Solution §1 

Pantcralme. The use of pantonime is very effective for a 
slow learner in sentence formation and meanings of a sen- 
, tence or words in a sentence. Vfe \jsed this form of teaching 
this week for sid)jects and ^rbs. Even the child who does 
not like tp talk will volunteer for pantonime. 

Solution #2 \ 

Tgpe Recording. We used tape recording this week for the 
awareness of punctuation maiks (.,?!). Vfe used the poem 
^tech" by midred Evans. 

March ■ ■ 

The wind is blowing round the house^ 

It *s blcwingj^blo^g^ blowing. ~ 

T3>e big trees ^ake and bow and bendj;_ 

It *s snowing^ sncwingj|_ snewingj^ 

But on the bushesj^ little buds 
Are growing^ grcwlngj_ growing^ 

I saw a rdbinX Wintertime 
Is goingj^ golngjj^ gedng!^ 



! 



I found, the slower learners would volunteer to use the tape 
recorder and do it much’ better than speaklrig dl^ to the 
group. ; 

Problem #2 

How can the second, third, or fburtM grade teacher help the 
youngster vdio reads halting enjoy a poem or story. Ihls 
child can puzzle out a .tJsxt bub ife-tates sdinuch effort that 
he never enjoys t^e po^ or story as literature with the 
result that he never does enjoy leading. 

Solution Jl. 

A t^d lesson for slow learners to be used vMle the rest 
of the class have a lesson IVcm their text. This requires a 
tape recorder with W headsets . 

The poem, **Mlce", was used. It was read tvdce for listening. 
Before it was read a gain j the children were asked to listen 
for a specific thing---iiiyming words . Next it was re-read 
and the children were asked to. listen ftor words describing 
the parts of mice— their tails, ears, eyes, chins, etc. 

At the end of the taped lesson,, the children were given a 
printed copy of the poem. They were able to read the poem 
quite fluently and with understanding and e 3 q>ression. 

Problem's 

Hew can we build power to concentrate and to conprehend. 
Solution ^1 

Pantomlrae 1-3. 

To pla^ you need a set of car^> each with an instruction 
printed on it. Depending on the ability level of the class, 
instructions can be simple (e.g., ’*Touch your ^oe") or 
. conplex (e.g. ‘*Hop to the bookcase, take a book, walk to the 
third de^ hi ran one, and pub the book dowi.”) 

- Place the cards face down on: the table. A child selects a 
c:ard, is given a few secsonds.to read it, and then follcws 
instructions . The class tries, to guess the Instructicn cn 
the basis of the performance. 

^Qniel sentences can be used from the EhgpLLsh Text 
early in the, year in Grade 3* 
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It inl^t be well t;o limit the sour^ and tell the children 
these are spelling words in ”lMt One” or Bluish sentences 
using words added to our voc^ulaiy on pp, 15 Roberts 3. 

Example: 



Slii 5 )le I moored the toy vessel. 

Conplex I built a great castle. First, I put up 
the pillars or posts . Ihen I built the 
castle. Then I put a ta^er on tc^ of it. 

Ihe kings biou^t presents. Ihey came and 
went on the orderly steps. 

Variation - Itevlew of English sentence ABC order 

Pantcinime the scranbled sentences on 
pa^ 15 Rctoerts English; select one , 

Ex. (a 5 )ple window liie lay an near) 

(his Dick vessel toy dropped) 

Variatloi - Jfore able pi^jlls. could help in building a 
JJLst of action wrbs or pli^es to be pan- 
tcmlmed ^ alph^etical order. 

Ex. run, hop, skip, trot, race 

clean the wlnda^, wash the dishes 

To encourage creativity arid build confidence and ensure 
success, check with the performer before his perfonnance. 

Problem 

Hew can we help tie slow learner develop good oral speech. 
Solution §1 

Each child was gf.ven a piece of construction paper. !Di the 
center they were to place two circles of the same size. Around 
these two circlejs they were to create a picture. Before they 
started, the children suggested ideas of things that could be 
made. Mary of tiie slew learners were the flrat to volunteer. 
One child with ai I.Q. of 84 was the first to respond with 
the idea of maiding a face. 

After the drawing were ccirpleted, each child brou^t his 
picture to the front of the room and told ^out it. For 
Instarx^e, if they had people in their picture, they gs^re 



them names. If It were make-helleve, they told ^diat parts 
were make-believe and what parts ^vere not. Seme gave the 
entire picture a title. One child with an. I.Q. of ® was 
very proud of his John the Bully”. He had used the circles 
as nostrils of a bull. Another with an I.Q. of 94 created 
a picture of Mr, Spook, the man on the Star TV program. 
Hie children then wrote a small paragraph about theix pic- 
ture . I went around the room to help Slav le^iiers put 
their ideas davn by asking tiiem questiais about their pic- 
tures and helping them with words they wanted to use . 



Cenposition 
Problem S3 

How can we help a slow learner vho- tends., to be frustrated In 
efforts at creative writing because of lack of vocabulary 
skills, althou^ his imagination may be as fUUy developed as 
classmates . 

Solution 35*1 

Using pictures fVan an old catalogue, we discuss the pos- 
sibility of building a story - making believe ^ are the 
item pictured. On our first venture, the children choose 
one of the pictures supplied by teacher. (The next story 
involved pictures which they sippHed. ) 

The pictures were "studied”. The assigrment was to'**put 
yourself in its place”. Mrat would you feel like? VIhat 
sort of things mi#it you like or disHke about life as a 
refrigerator, rug, etc? On practice p^r we wrote our 
story. No limit, but a mlrilnum of three sentences this 
first time . 

VMle most needed some help with spelling, it was agreed 
that spelling "wouldn’t count" and words I couldn’t decipher 
would be explained the next day . This released most pupils 
to work cn their own. % slower pupils find it almost im- 
possible to "forget spelling" so I made nyself available 
viien needed. 

Dale’s story concerned a TV set. KLs first attempt was short 
"I am a color TV. I am in a color TV. I want on,” (3 sei> 
tences). The next day several were called upon to reword 
sentences or decode unusual spelljng! These were not all 
"slew" students so Dale felt no enbarrassment v^en asked to 
read his story to me. He decided the first two sentences 



(3i(3n’t go together, so changed himself into ”the man inside 
tile % asking^ he was. also convince to enlarge 

oh his last idea,. It came out: ”I am the nan inside the W. 
I wish scheone. would turn me on. I want to see Batman and 
Rdb5ai.‘* .Althou^ the paragraph was not ?’average“ by fourth 
grade standards, it was hung with all. the other stories, duly 
acMred, and later read to the class by its proud author . 

3h?dblem j!^6. 

Hew to Improve c^italization and punctuation skills in 
grade 5. 

Solution #1 

Orally discuss short paragraph in any cctnmon text. Discuss 
author's reason for capitals and different punctuation. 

Practioe copying a short paragraph correctly. Have these 
first ones proofread for errors before being corrected. 

Pupil copies short paragraph which has no c^itals or punc- 
tuation nmks - then places them vftiere needed. A correct 
form should then be shown. Discuss possiblli'ty of different 
answers being correct. 

Maiy said John was coming. 

Mary said, *’John was coniig.’* 

Using correct paragraph, copy only capitalized words and 
tell \»d)y each is c^italized. 

Vfeite short stories with no c^itals or punctuation. Have 
a friend add these marks. Conpare with author's intended 
meaning. 



Letter Writing 
Problem §1 

Ihe slow learner, althou^ needing drill In written ccniminlca- 
tion, also needs the satisfaction which cones from actual 
usage. 

Solution #1 
Business letters 

After studying the parts of a business letter and copying 
several as lessons, we used the address svpplled by W Guide 
magazine and wrote to our favorite show requesting autographed 
pictures . 



This appealed to ny v^ole class, yet was si«?)le enou^ fbr 
all. The Inside address was copied frcm the board. The 
letters involved only ^out three sentences copied ft?cm the 
board. 

As ansv/ers cane back, they- were brou^t in to show, Scane 
children, mfbrtuiatsly, never heard froa the shows which 
they had written to. Some wrote a second letter to shows 
which had answered classmates* requests. 

Problem m 

How can we help children use ce^sltal letters and punctuation. 
Solution 

Use several siiple sentences in paragrs^.fom — (these have 
no capitals or punctuation.) 

Ex; Jack came home from school he could not find his dog 
after locking and calling for several minutes he heard 
a scratching noise and a baik someone had shut the dog 
In a closet 

This can be class work. Several short paragrephs can be 
made up for the overhead projector. 

Afterward the class can write one correctly ft*om the board. 
Solution §2 

Play a ”one minute story** game . One child will go to the 
board and begin vnl.ttng a story. At the end of a minute, he 
is to st^ - even if he is in the middle of a sentence , 

Then he. may call another child to continue at the board for 
one minute. Vfe can continue this way luitil several pupils 
have participated. The last child to write is to erd the 
story in a pleasing manner. Have eadi child during this 
time watdh the board careflQJLy and be read^ if calTed upon* 
]^ch nust watch for sentence structure and proof read all 
that is written. After the story is read aloud,, discussion 
can be over the type of senteices, the capital letters, 
punctuation, agrsemeht of subjects and verb 0irases as well 
as sequence.. 
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Solution #3 



On the board write several sentences In which words have been 
scrambled. Underline the word which will cane first when the 
sentence is arranged in proper order. 

1. likes to ball play 

2. after Ihe ran cat me 

3. is Today sunny. 

lawn roow will the Father 

After an introductioi, the pupils will strai^ten out the 
words to make caiplete sentences. The underlhied word will 
come first \jtvsn the sentence is correct. Have pipils tell 
vdiy the xinderlined word should be first In each sentence 
(c£ 5 )ital letter). 

This should first be done orally then have the sentences 
written on paper by the piroils . 

Problem ^9 

How to help make more meaningful sentences . 

Solution §1 



Vho Vlhat When Where (game) 



Who 


■ liiat 


When 


Where 


The boys 


trotted 


yesterday 


on the p‘*.ayground 


A baby 


ran 


last week 


down the road 


The girl 


rode the horse 


this morning 


in the field 


The horse 


fell 


last ni^t 


under the tree 


A pi?)py 


can creep 


last week 


on the floor 


An ^ple 


Jutiped rope 


every day 


along the path 



These words are printed on cards and distributed to the 
children - 

Saneone having a ’* 11 * 10 ” card begins by standing at the ftxait 
of the rocm holding \jp his card - 

Saneone having a ”Siat” card stands neict to the first child 

Next goes a ’Wiere” card and then a ”t*ien” - 

The class decides whetlier or not the sentence is a good one - 
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For vjiltten v/oric - Use the phrases listed under who- idiat> i^ien 
and Ti^re . Put on oveihead projector and have children write 
sentences. 

Ex; The boysjrode the horses Jalong the [path this moming- 
A baby can creep on the floor every day- 



Problem §10 

Hew can a slower learner tell adjectives from other words. 

Objective: !&itroduclng ’’adjectives” as words vMch describe. 

Procedure: Text (MacMillan) 124-126 in \Mch adjectives are used 
as words describing nouns . 



Solutioi §1 

Oral practice - choose object in rocm - piano, pencil, etc. 
and ask for one-word descriptions - (brewn, large, wooden, 
etc.) 

Write sentences cn board shadng 2 possible positions of their 
adjectives . 

‘’The piano is brown.” (at the end of a sentence) 

”We have a brewn piano.” (before a noun) 

To reinforce term - use single pictures (or a certain pic- 
ture in any textbook) Have children list on paper 6 nouns 
or objects in the picture, and beside this list a one-word 
description of each. 

Label nouns and adjectives as such. 

Problem §H 

How can the slow learner use descriptive words in writing a 
paragrs^. 

Solution §1 

A picture such as two baby kittens sitting on a log was put 
on the clialfctray. They v^re surrounded by spring flowers. 
These questions were used to stimulate interest. Can you 
give us a name? Can you tell us how we feel and vdiat we look 
like? After a little discussion of the ideas the children 
had, they began writing. To help some of the slower ones I 



made lists of words that could be used in their paragrs^, 
Ihe list was similar to this: 



Exanples of childz^ens' wozic: 

Candijr: tiie two kitten ' 

cnes thir was two tiny kitten they weie playflil. one 
of the kitten name was fluffy and the other was tluffy. 
vtei they were playing they were cute arid fimny. 

George; ”lhe twins*' 

Ckice.. a twin pear of kittens and there nam» was 
violet and happyface. So happyface and violet came to 
a log and so pretty flowers, it was spring the fluffy 
T^diite and brown, 

Eric: ” lhe Pretty kittens” 

name is Dennis. Uie other kittens name is Darren, 

Vfe fell sad and like no one loves us. \4e are setting 
on a log outdoors the sky is blue and spring flowers are 
there to. It is pretty outdoors. Vfe can have fun outside. 

Problem j5^12 

Hew can we help a slower learner recogiize action words and 
their meanings. 

Solution ^'1 

Ihis is a game using action verbs written on the board, for 
liiinediate response with silent action (pantomime) from the 
children. A child sees the word and shows by his gestures 
that he understands its meaning. 

A groi 5 ) of words is written on the board, such as: 

draw run hop skip twirl dance 

swim write eat skate sleep smile read 

The teacher places her hand under each word, pronounces it, 
and the edass repeats it. She may do this two or three 
times mtll the groi^ is quite fbMliar with the wc»:xis • She 



fluffy 

playflil 

colorful 

cute 



pretty 

tiny 

happy 



then calls upon various pupils 
moves her hand under thorn In a 
she sees that, all the children 



to read the words as she 
left-to~ri^t direction, until 

Iffiow them. 



Next, a game is started and a to 

leader. He selects another person from ^ 
a word on the board, and the chosen pi^il 
lates the word into action. If the 

action, he becomes the leader, talces over the pointer, and 
calls iroon another child. 



•ais gsaiB may be developed further to Include camand advwbs 
or short sentences. For instance; = 



Jump tp Junp down 

Run fast Skip and twirl 



Cone here 
You Junp dcwn 



Creative Writing 
Prdblen ^13 

How are we to guide a slower learner in creative writing 
Solution §i 



Careful copying of good, written En^sh. 

A child should copy a model sentence very carefully after 
much discussion of the sentence* 



My cat ran fast . 

Now have the child copy a short model 

cussicn of in&ntatlon, capital letters and punctuation, and 
the main idea. 

T baw> b lade cat. HLs rg me ^ ^ 

He cr i es when he wants to go out. Snokey likes 

Step 2 

iteadlng saitenoes and paragr^ aloud^tii 

will help. The teacher reads first. The pipil reads 

the teaesher. Sentence and paragrE®* sense can be heard 

to gpod oral langua^ idaidi is lacking in many hones of «» 
slower learner. 
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step 3 

i^r miK* of the above steps 1 and 2, ifte ptpll is rea*r to 
v^te on hew cwn. Have the pupil ctoserve closely a mociel 
v^tten OT tlie chaMsoard. Ifenlnd the. child to go slowly, to 
»^te cnly a ftew ^ntsnees, and to keep tlie smtences about 

®ls first draft can then be 
rei^ the teacter and her pvpll together. Mow tbs pans- 
gr^ can be careflilly recepied. 

Step U 

aav the pi^ii success In his woric by putting the final 
zesults wi the bulletin board* 

Slcwer learners need to ejqjerlence success . 

Stress slew, carefUL^ neat and successful work. 

Solution #2 

child a large picture of an animal (irake-belleve 

o 4 - fim^ the plcturc and create a 

Story Iran it. 

^ ^ Jo the slew learner you can put a title at the top 

give, them a list of questions such as 
these to hejp them write their story. 

1. IVhat is the name of your animal? 

2. What does he lock like? 

3. What can he do for otters? 

Is he fUn to be with? 

All the children became very excited over this because I 
said they could keep their animal a secret . It was a very 

success^il lesson as far as stimulating Interest and wanting 
to create. ^ 

Problem iflk 

< , 

Hew are to glide a slower learner in good sentence and 
paragr^Jh structure . 



o 
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Solution ^1 



'“Ihls Mouse Caught in a Mouse Trap" game can be used first 
with sentences and then for a paragraph. 




'‘I’m cau^t! Please help me get out!" 

The folla'dng words are placed on the diaHc board. 

1. A 2. big 4. cat 

6. mice 5. eats 3 ^ black 

The pupil can help the poor mouse by orally finding the 
v 7 ords that correspond to the numerals in notation I'' to 6 . 

He has formed a vjell-structured sentence orally . 

Na^ ha^/e him write the sentence goinfe in the same mariner to 
resuce the mouse. By doing this he has written a well-struc- 
tured sentence. Continue in this manner vdth many sentences 
first orally and then written. 

Later the same game can be used for paragraphs . Use sentences 
such as follows: 

2. It was in a cage. 

4 s Suddenly the door of the cage closed. 



1. Qie day a vjee mouse smelled cheese. 

3 . He ran for the food. 

6 . A good pipll cpened the door. 

5 . Ihe mouse was tipped. 

7 . *216 h^py mouse V7as free again. 

Be sure to have the paragraph read orally first, then the 
paragr^h can be carefully copied. 

Problem 35^15 

To help the slow learner see the need for using C 25 >ltal let- 
ters in proper nouns ar/i using a comaia between the day of the . 
month and the year in their birth dates . 

Solutiai #1 

For Book Vfeek or National Llbraiy Week we could v/rite a 
biography: Ihe Boyhood of John Doe, His Elrst Nine Years 

Family Naires (We could use this cxitHne on the board) 

Hie fill name of my father is 

Hie full nsffne of uy mother is 

Directions 

Children will need to get the dates of births of all children 
at home.) ‘Vclte the oldest child first and don’t forget to 
put yourself in the correct place.” 

The Children and Hieir Birthdays 

1. Bfery Elizabeth April 4, 1959 

2. Jane Ellen Decenber 4, 1961 

FoHow- up 



Children could make portraits to acccnpany Ihrally names . 
Plan the placing of each riioitoer so tlie picture is well 
balanced. 
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Prcblsm #1.6 

To help the slew learner see, the need for using coital 
letters in street addresses;' 

Solution #1 I 

t 

t 

(Pass to each pipil a class jroster, arranged in alphabetical 
order). **Each of you will write your street address (on each 
class roster) beside your name.” 

Street names ^ch individual piplls requested were written on 
the blackboard. After cciiipleting all rosters, each child cor- 
rected all words incorrectly spelled on his roster ^ch he »s 
going to add to his autdbiogr^hy. 

Problem #17 

Hew can I (1) inprove the slew-learning child’s ^ility to 
ccmnunlcate orally and in written woric and (2) teach coital 
letters, puncjtuatican throu^out the year? 

Solution #1 

Various parts of the outline below may be chosen. The ccov- 
pleted parts be saved and put together at the end of the 
year as: 

The Story of % life 
ffy First Nine Years 

Places I Have Lived 
Horae 

% First Memory 

Places I Have Visited (with family - with teacher and class) 
Hobbles 

What I. Do for Fun 
Favorite. Friend 
• % Favorite Grewri-t?) 

The Most Exciting Ihlhg That Ever H^pened to Me. 

Note: 

Written work may be acconpllshed by using more able 
students to assist the , slew learners in conposlng his thoughts 
and in spelling. 

Slow learners can draw illustrations for each topic. 
PhotogiTS^s can be brou^t ftm horae to be included in the 
book. 



Note: 



. . A dl^, a more limited approach to biographical infonna- 
tion, Mve to be lased with, the slowest - and the teacher 
will gain insist into his interests and activities. 

Problem jj^l8 

• How can a third or fourth ^de teacher give the slow . 
learners in her classroom a sense of participaticn and 
acc^lishaent in class luting asslgnaents -idien they are 
un^le to ejqpress th^elves e^ily in wrltirig 

- younger is only a grade or half-grade below the class 
level. he can do the assignment but he Is not yet 

rea^ to write. leaving him out vhen the rest of the class 
^doing a writing assignment, however, strengthens his 

of inferiority and, leads to his dropping even fltr- 
ter -behind in class level. lui- 

Solution §1 (Btcra Roberts) 

Subjects in agreement with verbs was a concept that had been 
pie^ousjy tau^t bub now was to be used, in original paragr^hs 
^ language book had a picture of a mother 
babies a worm. Vfe went through the proce- 
cure of discussion, choice of nouns that could be used In a 
paragr^h c^^rning the picture, and then action words (herbs) 

someone said was h^pening in the picture, 
vfe listed these words at random on the board— reviewing also 
the singular and plural of the nouns in agreement-then -s 
^ slnpfe form of tte verb. This was given to tlie entire 
cla^. Now I ^ose 4 of hqt slower learners: RichardTTtQ'. 93; 
G-.orla, I.A. 85;. Coreen, I.Q. 80; Ricky, I.Q. 99. Ohese 
youngsters would not, without help, complete one sentence. 

I gave them cards as follows. 



l^roDin riles 


robins fly | ( worm wiggles 


worm . wiggle | 


[ bird eats 


birds eat | father feeds 


mothers f^d 1 



nl^t find useful phrases on the cards 
wm (h they inl^t or might not use. . Ihese are the-..paragEephs 
they w^te with these aids : (I have not corzected spelling. ) 

Richard: I was a mother robin. 

I saw a worm wiggle. 

Die baby brld eats. 

Die mother feeds the robin. 



c 
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Gloria; 



Ube blr(3l eats Dinner? 

The brids eat Dinner? 

Uie mother feeds the baby? (Why are all written 
Ihe mothers fieed the baby? sentences questions 
Ihe worn wlg^es around? to Gloria?) 

The worms \d.ggles around? 

Ihe robin flies to get the food? 

The robins fly to ^t the food? 

Coreen; . Mother feeds the babbies. 

Brids eat dinner. 

The worms wig^e. 

Robins like to fly. 

Rldcy: Mother bird has babies* 

The mothers feed the babies. 

She gets wonns far her babies. 

She likes her b^ies . 



Classroom Seating Plan 
Problem §19 

How to seat the slaf learner In the most advantageous way. 
Solution#!. 

I arrange my pupils in rows seating the less able pupils 
near the fiTcnt; 

(1) for less distraction between them and the subject 
matter 

(2) so that the teacher can detect confusion^ bewilder- 
ment, and fear, and can gl^ a little individual 
help and encouragemmt during class recitation. 

(3) to m^ learning skills' meaningful by oral and 
written cocpetitlcn; also, to ^ve them courage - 

Oral Inproving patterns of speech (I can 
hear the timid ore better). . I can check 
written answers at the time made as they 
do not always perceive them.) 

a continuing contest for interaction within 



Examples: 



We are having 
the team. 



Procedure 



I. * Place, the nunber of each row afthe tc^ of the black- 
' board and make a. circle for the' score below. 



1 . 




.5 



2. I nl^t pldc the. child 3 :en sitting In the last three 

seats of each rm Tot a' cdii)etitlc« Involve woric - 
Just taught. - 

Exanple: To apply the rule: -(on p. 151 Ecberts) **Vfe 

always speH /J/ at the end of a word vdth the 
letters dke iduai the sound before the /J/ sound 
Is one of these vcwel sotu^: /a/, /e/ or /!/. 
On page 296 a woi^ list of Just sucti words could 
be studied for a raihute and then pupils chosen 
could write words dictated by the teacher: 
pledge, badge, age, change, etc. Ihis Is great 
for an English review! Pupils' at deito are ■ 
proofteading for spelling. (Misspelled words 
receive no score - Roberts stresses correct 
. . . . ^ spelling too. 

OT 3. 1 M^t pick those in the first 3 seats of each row for 
review woik of sudi thin^ as plural subject and simple 
form of ye^ v^ere.pji^ils would write only the verb forms. 

. . E3canple: run., play. 

or ..The . whole group night put his subject (p. 153 Subjects 
. . and Vferbs)r ^ur^r &e p^er Ihd(Indeflnite pro.) 

, BerspneO. prto.’ ,. .'i^ui^ ' 



No. of Row 1. 
Heading ilnd, 






> vV 



Pers*;. 



Plujeal ’ 



' Sing. 



2 ^ 



Ihd. 



Pers.;|Plf;';' | si^ 




Ihd. 


Pers. 


Plural 


Sing 








5. 



Head ptpll makes, rtiinber of his rw . When the whole 
class corpletes tSiey- st& behind cne another, t^e 
the chalk , and pipe^er as. their turn cones to acccnpHsh 
tabk Speedily/’' ^V■ 




board today sha;s scores 



A good 
indication 
of need to 
regroup 





Vfe added tally inaiks for scores earned today and at ni^t 
sane favor (like being the first row di^ssed) is 
granted to the row 5. 



Note : Cne bqy who never finishes assigments has shown marked 
inprovenent . He preferred not to take a vacant seat - he 
.sits ri^t beside ny desk - Amazing! 

Results : Noticed in this seating arrangements 



1. A development of self- awareness especially in the slow 
learner - and a willingness to work. 

2 . It encourages the slow to start promptly or start 
again if they miss directions. 

3. Helps me to hear lirpreffections in patterns of speech and 
. sourxis, 

4. Ihe ones in frcnt are avail^le for monitoring for 
neatness, returning bocks to shelves at close of lesson, 
for demonstrating manipulative materials . 



Phonology 
PnjJ)lem §20 

How to re-enforce the learning of vcwel sounds for pupils 
vdio show little skill in phonetic analysis. 

Solution §1 

1. To make each child feel usefil and wanted. 

2 . To build UQ his self-image by this opportunity for success . 

3. To give ear and voice training in ^pHed phonics. 

4. To Impress on the child the difference between sounds 
and letters (Sane need as much practice in naming vcwel 
sounds as they oice had in naming letters of the alphabet. ) 

Text used: . 

Roberts English Series (3) page 66, **Ihe Vcwel Sound /!/" 
Roberts identifies the vowel sounds of fin, man, ten 

1. gpallv ttey are called respectively: *‘lck”, **ack”, "eck 

2. toe written synbols are: HI, lal, lei 
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Procedure: 

Homewoik Assiginient FoHcwtng the Stu^ of the Vcwel Sound *’lck”. 

1. *'Flnd arid bring to class pictures cut from old 
magazines to illustrate the *lck* sound”. 

2. ”On a separate paper list all the words you knew or 
can find in newspapers, magazines, or dictionary 
having the *ick* souni. Be sure eadi word is spelled 
correctly. We will call eadi rew of pipils a team.” 

Fbllow-4^ - next day: 

1. Each class menber presents each of his pictures calling 
on classmates to guess itet word ( with the ”icik” sound) 
each picture shews. *016 rew bringing the largest, good 
collection wins a score for his team. Later the pictures 
may be pasted on charts and kept to ccopare with later 
ones. 

2. IhdLvLdual word lists aie read revealing a wide .variety; 
city, fish, ciga rette, Indiana, a rithm etic. Each team 
meets as a group, appoints a secretary, makes a master 
list being sure to discard diplicates, correcting spel- 
ling, and getting eveiy new word frem each menher. The 
team having the longest list of correctly spelled words 
wins a score for his team. 

Vfeeks later: 

After teaching text pages. 70 and again after 98 /e/, /a/ - 

the same procedure could be repeated. 



Dictionary 
Problem #21 

How to make the pupil more acquainted with the position of 
the letters in the alphabet. They need this skill in order 
to use the dictionary to the best advantage. 

Solution #1 

A <3rLH called the "Alphabet Train” is excellent for ttiis 
problem. Ih advance the teacher can make an engine and a 
caboose and cut 24 cars for the train. The engine is marked 
with an A. The cabcx)se with the Z. The other cars are 
marked with the rest of the letters in the alph^et • The 
cars are passed to the pipils - some may have one car and 
others two, according to the number of pi 4 )ils. 
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Ihe engine stands in the front of the roan and the caboose 
In the hack. The pupil v^o has the B. car standls next, C 
next and so on until all cars are ‘inaking tp” the train. 

If a pupil has two cars, he can dioose the spot and let the 
previous pupil hold his card in the correct position vMle 
he awaits the last position. 

Solution §2 

1. . Eractiftd in alphabetizing. 

Month of year, days of week, names of continents, planets, 
spelling lists. 

list of pupils arrai^d in alphabetical order ^ouLd be 
in - for exanple - room duties. 

Che or two rows of piplls arrange themselves alphabetically 
by first names and by last names. As variation ore row 
takes position and each succeeding rcw fills in until 
all are in order. 

Cut magazine pictures (or draw) for each letter. 

Arrange in bodclet form and present to kindergarten 
class, or local hospital or children’s home. 

Arrange library books - by titles or authors. 

Pupils provide missing letters vhen shown a certain 
order b (game form). 

Solution its 



DLctionaiy Readiness Game 
”Bean Bag Toss” 

1, To get children reac|y to use the dicrtJlonary independently 
for the spelling of words in creative writing. 

2. To develop ib-ciUty in locating words by Identifying 
alphabetical order. 

Materials: 

A set of 26 letters of the alphabet and a bean bag. 






Introduction to the Class: 



For the game of 8ean-6ag Toss we shall need to form a 
circle. One child will be "it**, and he vdll have the bean 
bag. He will name a letter of the aljMiet and then toss 
the bean bag to scmeone in the circle. The child oust name 
the letter vhich immediately follows alphabetically as he 
catches the bean bag. (Exanple I say, **h", and toss the bean 
bag to Mary. I'fery must catch It and say '*1**.) If you do 
both, Mary, you will be **it**. But if you miss either the 
bean bag or the word you must sit in the center. You can go 
bade to the circle as soon as scmeone else misses and cones 
to take your place in the center. 

Variations: 

Iten mastery takes place we would try the letter preceding 
the one given. Oral testiiig may be done at their seats or 
it may be written. For example, the teacher or a child may 
say a letter (e.g., "d”) and a pipil responds with the 
preceding one and the following letter (e.g., "c,d,e"). 

This response should be so autonatic that it is given with- 
out hesitation. 

Teacher prepared material may be written on the black- 
board or diplicated for use. *Ihe follcxdlng is an ex^le: 

Elrecticns: 

On the lines belcw, write the letter that comes before and 
after each of the following letters . 

1. b 2. m 3* y 

DLctionary Readiness 



Solution Gferade ^ 

Classifying words according to first, secx)nd and third letters 
in a more meaningful situation. 

1. Early in the scihool year a pupil could get the autej^^sq^,* 
of the pupils in his row and arrange thm in alphdi^tlcal ‘ 
order. Papers for eacih vcm cxxald be arraiged in order 

.. each day. 

2. Very soon pipils could take turns using a edass roster and 
arranging class-sets of papers in A-B-C order. The class 
roster lists: 

Diana Bowling, Qynthia Butler, M. Sinnen, R. Simn ons 




- 25 - 



Solution #5 



A Practice 

Make IndivldLial picture dictionaries Include a dry- 
ing or picture illustrating a word and the word written and 
spelled correctiy in nmuscript. Bie dlctlonaiy can be 
^Yided witlx notebook didders or alphabetized t^s pasted 
cn the edge of the pages* . Hds guide. will help pupils be- 
cone fazM.Uar .with the ways in vdiidi we use the alphabet and 
will be a useful reference they need to know how to 
spell a vrord. 

Soluticm if 6 

Purpose: To review alphabetizing and use of the dictionaiy 
to find meaningB. 

Players: Teams of two* 

Materials: Envelope or word cards to put in ali^iabetical 
order. Cards with questions. 

Procedure: Children woiking in teams put words in alpha- 
betical order. When finished, each team 
(hecks their list with an answer c^:d. Ea<di 
team completing their list correctly within the 
time, lindt scores 5 points. Teams are then 
given question cards . The dlcticnaxy is imed to 
prove the answer. Team having the correct answer 
first scares five points. 

Dlcticxxaiy 

DLcticnaxy Skills 

Problem §2 

Hew to use guide w(xrds to aid in finding words and putting 
than in alphabetical order. 

Solution ^1 



Binding the guide words for a specific set of words . lisihg 
the guide words to tell if a word comes before or after a^ 
particular page in the dicticxxary. Putting a list of words 
in alphabetical order. 

Vfe discussed what a guide arid an entry word was and 
found them In the dictionary. The following cihart was put 
cn the board. 
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aggressive 


93 1 


1 ^ 


cable 


T5l| 


call 


election 


252 


elk 


guise 


316 


gypsy 



An entry word was found cai eacJi page and the gulife words pointed 
out. !Ihe average and f^t students were given 15 words to find 
the guide words for. Bie slow learners were given only 10 
words to work with. Also, to. help the slow learner the page 
nunhers \diere they could find the words were added to their 
papers. Ihelr list looked like this: 



1. ado (90) 

2. calm (152) 

3. block (133) 

4. float (205) 



5. elf (252) 

6. danp (213) 

7. guilt (315) 

8. call (151) 



9. echo (249) 
10.. Ihr (297) 



Biey were all given five questions like this one: Would 
you lock before or after page 93 for the word ado? Ihey had 
to use the chart with guicte words to find their answer. Last 
of all, they were to put the list of ten words in alphabetical 
order. Oit of ny seven slew learners I had 3-A*s, 1-B, and 
3-D»s. I still had to ^ve lots of Individual help. 



Solutlc»i §2 

More advanced solution for prcblem using guide words . 

Use several different pages - Use the g^de words - 

ex: pg. 283 

flannel flaw 

Cn this page would you expect to find the word flood? flash? 
flame? flavor? 

Using this lesson helps children realize their word must 
be in alphabetical order between the ^de words. 

Problem #23 

Hew to use the Key words. 

Solution #1 

1. List key words for pronouncing famUlar words (orally or 
as seatwork. 

2. list key words needted to sound out new words (short list 
on board. 



3. He-spelUng of a word an board as. only cl\ae. Pupil 
soun^ it out and writes it correctly. 

got = goat 



hoi = vdiol e or hole 



Etymology 

Frd)lesi#24 

How can we interest children in ittie history of wcsrds. 

Solution #1 (Use *'What*s Behind a Word”) (or Grade 3 Book Co. 

bock) 

Begin with our own last names 

1. If a man named Jdm had a son - he mi^t be called 
Johnson - Edw did tiiese names come into being? Wilson, 
Peterson, Davidson, Dickson, Jenkinson, Jackson, Swenson, 
etc. 

2. Scraetimes a name came from ^re a man lived - Field, 
Rivers, Lake, Green. 

3* Me or Mac means son* of Mac Gregor (son of Gregory) 

MaujDcnald (scxi of Donald) 

4. Sometimes people’s names come from hew they looked - 

Tallman, Strong, Smap., Armstrong. 

/ 

5* Scraetimes names come fran work - Parson, Priest, Farmer, 
Miller, JStoith, Barber, Dyer, Baker, Shej^rd. 

Uiese second names became useflil and people handed them 
down from father to son. 



Gh?aniiiar 
Problem #25 

To Introduce adjectives to slow learner groi^. 

Solution #1 

Today we are going to try a little e:?>er3inent and we all have 
to help. Eileen will hand you a plain piece of p^r to use. 
Now fold your paper in the middle and t^n fold it once more 
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like tills. New ppsh It ip! ' Ybu have Ibur square. In the 
first square draw a box. Hold \jp your p^rs so we can see 
vdiat you have drawn. 

Now in the second square draw a long box. Let’s see \ihSLt 
you have now. In the third square draw a long narrow box. 
Shew us your picture. Are ahy alike? Are tiiey more alike 
than the first ones? 

New In our last square we will draw a long narrotf/, 
wrgqpped box. VIhat do you notice ^out our last drawing? 

Vilhy is this so? (Ihey are much alike) Yes, because we 
have words to tell us exactly how to make th^n. Ihe words 
described what you were going to draw.* Now let’s put these 
into sentences on the. diaUdioard. 

1. I draw a box. 

2. I drew a long box. 

3. I drew a long, narrow box. 

4. I drew a long, narrew, glfb-wr^ 5 )ed box. 

VIhat have We done? Vfe have a word picture, haven’t we? 
Vtiich sentencse is most interesting? #4 - it tells us the 
most ^out the box. Vlhere are these words fitted into our 
sentences? (It is before the naming word or noun-box.) 

Problem #26 

Hew we help slow learners put nouns and vesd) phrases in 
good sentences. 



Solution #1 

Several children are ^ven cards with words which form a 
sentence. Ihey arrange themselves in front of the class in 
proper order. A volunteer who feels he has a suitable word 
with which to ejqpand one of the phrases may place himself in 
the position he feels is correct. He tells the class what 
word he is and the sentence is read with the word inserted: 



rihel black 






I dagiced.t 



others may contribute to the sentence: 




iDigl jbiackl 




ifeced I fclupisiiy . | 



Several sentences can be formed in this way until all " ^ ‘ 
have h^ an opportunity to p^idpate. At this point they 
^ould begin to see that there are certain open points or 
slots where phrases can be e^pandsd. 

Vfe can find their own written lessons of the p^t . Seme 
of them put their sentences on the chalkboard fbr^evaluattcn 
and expansion. 








Dlctionaxy 
Problem ^27 

Hew can we make children reall23e the fact that wordtet have 
several meanings, and Increase their ability to choose the 
correct one. 

Solution ^1 

To choose the correct dlcticnary definition. 

Players: 

Any nutber 
Materials: 

Cards with a word and sentence cn the front and several 
deflniticns on the back. Different colored strips with 
hoalzontal sectiens mnibered 10-20-30- to 100. 



Procedure: 

lay the colored strips side by side. Place the word cards 
in the center. A player takes a card, pronounces the word, 
reads the sentence, turns the card over, and reads the sevezol 
definitions. Others must choose the correct definltlcsn for 
the word as used in the sentence, ihe players vho are ccDrrect 
move their disks 10 yards on the horizontally sectlcjned strips. 
If a player misses he must go back 10 yards, ihe first to 
m^ a 100-yard dash wins. 

Solution ^2 

Draw an elevator shaft with cjpen doors. Have youngsters put 
one meaning of the word in each doorway, ihen have the cMld 
go t?> on the elevator to the top by using that word in a 
sentence that has the meaning written In the elevator door- 
vray. Rirther wejik could be for the ycungster to write the 
sentence by each floor in the shaft. 
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something put up 
to keep a person or 
an event from being 
forgotten 



anythjbig that 
keeps alive the 
nwnory of a 
person or an event 


• 

1 

i 


• 




enduring or prominent | 
instance 1 



; 



\ 



something set 
to mark a 
boijndaiy 



Solution §3 



Each child must have pa^r with the difficult vocabulary 
words written in the squares • They also need markers to 
cover each word. 



conbine 

discover 

disturb 

moment 



respond 

enclose 

promise 

allow 



angel 

angle 

rate 

thirsty 



nonsense 

randan 

conclude 

offer 









Tell the child to put a maiicer over the word that fits the 
deflnltiai given by the teacher. The teacher then calls off 
the definitions as in Beano games and the children cover. 

All definitions may be given then the teacher may help those 
with troihlescme words. A person knows all Ihe definitions 
of the words ail squares are covered. 

Solution ^4 

Use dictionaries - 

Have several sentences on board with one underlined word. 

Ex. Iffe stopped at a cafe at noon. 

•pie children lock vp the underlined word and sibstitute a 
word ftTora the definition. 

This makes a good oral lesson. It could also be used for 
written work. . 



